“Migrations”

The outlines of methodic units

Four methodic units:

I Terminology.

I T he history of migration.

[l M odels of migration.

vV T he influence of migration over the picture of the present world.

Lesson I: Terminology.

Aims:

after the lesson, students are able to:

1. define the term of migration;

2. name the types of migration;

3. discuss differences among the types of migration using some examples;
4. use English vocabulary related to the terminology of migration.

Didactic aids:

1.W. F. Hornby, M. Jone#n Introduction to Population Geography, Cambridge 1993;

2. 1. Chrispin, F. Jeged®opulation, Recources, London 2000;

3. A. G. Champion;The Population of Britain in the 1990s. A Social and Economic Atlas,
Oxford 1996;

4. websites, polish and international press, Historical Atlas.

Course:

1. Introduction:

- “brainstorm”- the students attempt to answer the following @urest‘What does
“migration” mean?”. They give a few examples of migration historic eyent

- teacher supplements students’ knowledge, gives the definitiomumhah movement”
according to the UN dictionary (1958) and gives additional examples.

2. Amplification:

- teacher delivers a lecture discussing types of migration dingoto UN terminology:
mobility, circulation, migration;

- it is necessary to distinguish particular types of mignaguch as international migration
and internal migration and its types: rural-to-urban, urban-to;runtar-urban, intra-urban,
rural-to-rural, transmigration;

- students work in groups preparing definition boards with the followiitgria: types of
migration, direction and destination, origins of migration, examples.

3. Summing up:

- students do the exercise 5,1.p.102 from I. Chrispin, F. Jedregelation, Recources,
London 2000, s. 57;

- after the students have done the exercise, teacher cheks their answers.



The lecture and discussion could be in Polish but definitions musvée gnd explained in
English. In this way, students will be accustomed to using eigiorlanguage during the
lesson.

Lesson II: The history of migration.

Aims:

after the lesson, students are able to:

1. name and point out (using a map) the most important examplesaidisigration and
present - day one;

2. present the origins of migration in different parts of the world,;

3. present in detail the problem of Polish migration in the past and present.

Didactic aids:

1. W. F. Hornby, M. Jone#&n Introduction to Population Geography, Cambridge 1993;

2. 1. Chrispin, F. Jeged®opulation, Recources, London 2000;

3. A. G. Champion;The Population of Britain in the 1990s. A Social and Economic Atlas,
Oxford 1996;

4. websites, polish and international press, Historical Atlas.

Course:

1. Introduction:

- revision of the types of the migration, definition and discussed examples ofiomgrat

2. Amplification:

- teacher delivers a lecture discussing the history of magratpecially the migration of
nations and industrial revolution;

- students read the text about migration after World War 1I;

- teacher asks questions checking the understanding of the text asthdoan the origins of
migration and main places of their occurrence.

3. A lecture covering the problem of migration in Polish history shdidddelivered as a
separate part of the subject:

- after delivering a lecture, students can talk about theatiogr influence on the post-war
times.

4. Summing up:

- students work in groups using a map, they point out the placeg@tion and revise the
most important facts about them.

The second part of the lesson can be done in English, and the lesglireoild be in
Polish.

Lesson Ill: M odels of migration.

Aims:

after the lesson, students are able to:

1. name and define certain models of migration (both in Polish and English);
2. understand the differences among the models of migration;



3. match a model migration to the example either of the past or the present.

Didactic aids:

1. W. F. Hornby, M. Jone#&n Introduction to Population Geography, Cambridge 1993;

2. 1. Chrispin, F. Jeged®opulation, Recources, London 2000;

3. A. G. Champion;The Population of Britain in the 1990s. A Social and Economic Atlas,
Oxford 1996;

4. websites, polish and international press, Historical Atlas.

Course:

1. Introduction:

- revision of general definition of migration;

- if the students use inappropriate terminology, the teacheramkktonal questions and
explains it in a simple and understandable way.

2. Amplification:

- students work in groups. Each group prepares one model of migratioh gravity model,
Stouffer model, Stepwise model, Lee’s model, Zelinsky's model,-puismodel using I.
Chrispin, F. Jeged®opulation, Recources, London 2000;

- certain group discuss the model of migration that has been set up suitably;

- during the discussion students point out same differences and similaritieg #a models;
- students discuss the Case study of Germany, Great Bhtaimg Kong, the USA, Mexico
and South Africa based on I. Chrispin, F. Jeg@dpulation, Recources, London 2000.

3. Summing up:

- students in groups choose the model of migration witch they bedi¢hre most appropriate.
They should be able to specify their choice and disprove the statements of other groups.

The whole lesson can be done in English. It is essential forrgtutie be able to create
definitions both in Polish and English.

Lesson IV: The influence of migration on framing the modern world.

Aims:

after the lesson, students are able to:

1. pick up different problems connected with migrations;

2. discuss the flow of emigrants throughout particular countriesrimst®f social attitudes,
industrial and cultural changes;

3. use a map and discuss the changes of population due to migration;

4. name the most important aspects and factors connected with the problem of refugees.

Didactic aids:

1. W. F. Hornby, M. Jone#n Introduction to Population Geography, Cambridge 1993;

2. 1. Chrispin, F. Jeged®opulation, Recources, London 2000;

3. A. G. Champion;The Population of Britain in the 1990s. A Social and Economic Atlas,
Oxford 1996;

4. websites, polish and international press, Historical Atlas.

Course:
1. Introduction:
- revision and discussing the “map” of migration.



2. Amplification:

- teacher presents some diagrams referring to migration and its influepogulation;

- students patrticipate in discussion about the changes in population caused bgmaigrat

3. Teacher delivers a lecture discussing the differendegeba an emigrant and refugee; and
actions taken by international communities for the benefit of refugees:

- students read articles about the problem of refugees in certain countries;

- while reading the articles students analyze different attitudes tovedudgees;

- students participate in discussion; they wonder if any actakemntby various organizations

are satisfactory;

- students in groups prepare “a problem solving strategy for refugees”.

4. Summing up:

- individual students are asked some questions referring to migeaid they are supposed to
answer them.

As all texts and articles are written in English, students can eithentBliish or English.

Summing up:

The subject of migration is substantial. Lessons and lectures ddwotehave served
the students a useful purpose of not only passing the knowledge that tuserange but
equally well making them aware of the problem of migration in tis¢ g@d present. Lessons,
on the other hand, have made the students sensitive to the situatiargeéseind presented
the attitude of the modern world to this notion (both positive and negative aspects).

This is also the subject of international concern. Thus, its uddingual classes
seems more justified. The introduction of English language elestteas made easier the
understanding and learning the UN terminology by the students thvexsisie has enabled the
use of foreign press, owing to what passing a winder spectruhisofange became more
understandable.

As the subject requires knowing a certain amount of knowledge fromnssuded
having the ability to bring out the best in studying Historyefae, doing these lessons with
the third and fourth grades was worth a suggestion.

Methodic units were carried into effect during History lessons. The intiodust this
subject followed one of the accepted programmes, so that it canldl & a part parcel of the
programme.

As far as the use of English was concerned while covehagrtethodic units, its
depended on students’ level of English. However, during the lessorengsEmglish words
and phrases as possible were introduced. The main part of evgly Eason based on
English textbooks and international press. Students didn’'t have diffisiittyabsorb English
terminology and discussion.
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